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Question Book: 
Year 4, pages 2-3

Author / Source: 
www.nhs.uk/change4life

Genre: 
Non-fiction — reference text

Introduction

This extract about choosing the right bike is from the Change4Life programme — a campaign by the NHS 
to promote healthy living.  Pupils may have seen adverts as part of this campaign on national television.  
The campaign aims to help and encourage people to eat well, drink less alcohol and exercise more.   
The extract is an informative text, but it also contains elements of persuasive writing.   

Extra Activities 

• Ask pupils in groups to make a list of the advantages of cycling over other modes of transport, and then, 
as a class, discuss their ideas.  Ask pupils to imagine they have been asked to create a poster for the 
Change4Life campaign to encourage people to take up cycling.  They should use the ideas they have 
discussed and focus on making their poster as persuasive as possible. 

• Have a look at the Change4Life website, and, as a class, discuss the importance of leading a healthy 
lifestyle.  Ask pupils why they think the NHS wants people to live healthier lives. 

• Ask pupils to explain their answers to question 7 in the Question Book.  Are any of them keen cyclists 
or interested in cycling?  Discuss the importance of bike safety (e.g. wearing a helmet and high-visibility 
clothing) and maintenance (checking that the tyres and chain are in good condition). 

• Divide the class into groups, and give each group a top  
British cyclist to research.  Pupils should use their findings  
to write an informative fact sheet about their given cyclist.

• Split the class into small groups.  Each group should be given a picture of either a mountain bike, a hybrid 
bike or a racing bike.  They should label the distinctive features on each bike and research why these 
features are useful, e.g. thin tyres help bikes go faster, suspension cushions bumps.  

Cross-curricular links:
• PSHE (healthy lifestyle; bike safety)

• D&T (bike design) 

Answers

1. Any one from: it makes cycling easier; it makes cycling safer; or it makes cycling more fun. 

2. Because you can use them on roads and on rough tracks.

3. E.g. Something created from two different things.  Hybrid is a suitable name because  
hybrid bikes are a cross between a road bike and a cross-country mountain bike.

4. E.g. They have suspension.

5. E.g. Mountain bikes can be ridden on rough tracks and the suspension cushions these bumps.   
However, racing bikes are only used for riding on the road where the surface isn’t as rough. 

6. E.g. A racing bike owner, because racing bikes don’t have very comfortable seats. 

7. Any appropriate answer.  E.g. I would choose a hybrid bike because they are “very comfortable”.  Also,  
I haven’t done very much cycling, so I would choose a hybrid bike because they’re good for beginners.  

Choosing a Bike

Victoria Pendleton, Bradley Wiggins, 
Chris Hoy, Nicole Cooke, Chris Froome
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Introduction

The American poet Ogden Nash (1902-1971) was a popular writer of light verse — poetry which 
entertains its readers through the use of nonsense and word play.  The Tale of Custard the Dragon tells the 
story of a dragon who is teased for being cowardly, but one day proves that he can be brave.  Ogden 
wrote a sequel to this poem called Custard the Dragon and the Wicked Knight, in which Custard again 
demonstrates his bravery.  Before reading the poem with the class, it may be useful to explain to pupils 
that the word ‘custard’ is associated with cowardliness.    

Answers

1. E.g. The kitten’s fur is black, which is the usual colour of pen ink. 

2. E.g. He has big sharp teeth, spikes on his back and scales on his stomach, he breathes fire, snorts smoke  
and has very sharp claws.

3. E.g. Because his mouth is full of flames like a fireplace. 

4. E.g. So that it rhymes with “Belinda” on the previous line.

5. E.g. The blood has gone from her face because she is scared.

6. E.g. To hold something close.  It shows she is thankful to Custard for saving them. 

7. Any appropriate answer.  E.g. He might feel happy that he has saved his friends and that they are so 
grateful.  However, he’s still scared of the outside world, so he still doesn’t have much confidence.  

Question Book: 
Year 4, pages 4-5

Author / Source: 
Ogden Nash

Genre: 
Classic poetry

Cross-curricular links:
• PSHE (courage; friendship)

• Drama (performance) 

Extra Activities

• Discuss the poem’s form.  Can pupils see that the poem is written in 4-line stanzas and rhyming couplets? 

• Introduce the term ‘light verse’ to the class, and together, identify and discuss features of light verse in  
the poem.  E.g. Discuss why the poet uses the made-up words and phrases “realio, trulio” and “pyrate”, 
and what effect they have.  Explore the way the poet uses similes and metaphors in the poem too.

• Ask pupils to write and illustrate two of their own stanzas, modelling them on the first two stanzas  
of The Tale of Custard the Dragon.  They should introduce a new setting with different pets which have 
different names and follow the same rhyme scheme. 

• In pairs, ask pupils to discuss the message of the poem.  Has there been a time when they have done 
something they thought they wouldn’t be able to do?  Is there something that they would like to do  
but are scared to try?

• As a class, discuss how Custard is treated by his friends.  What do pupils think about this treatment?  

• Split the class into groups and ask them to prepare and perform a version of the poem.  Get them to 
focus on using their voices and actions to express the emotions and events in the poem.  

The Tale of Custard the Dragon
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Question Book: 
Year 4, pages 6-7

Author / Source: 
Aesop

Genre: 
Fiction — fables

Cross-curricular links:
• History (life of Aesop) 

• PSHE (relating to others)

Introduction

Aesop’s Fables are a collection of short stories which contain a moral message.  They are credited to 
Aesop, who is said to have been a slave who lived in Ancient Greece around 600 BC.  However, it is 
possible that these stories have come from various sources and that they have just been attributed to 
Aesop — some scholars even dispute his existence. 

Answers

1. E.g. The Fox wants to have some fun and play a trick on the Stork. 

2. E.g. Because he has a calm personality and doesn’t see the point in getting angry. 

3. E.g. He treats the Fox in the same way that the Fox treated him.  By serving him dinner in a jar that only 
the Stork can eat from, the Stork shows the Fox that his behaviour was unacceptable. 

4. E.g. Crafty; sneaky; cunning.  The Fox is being sly because he’s thinking of a plan to take the cheese from 
the Crow so that he can eat it himself. 

5. E.g. Because the Fox is saying nice things to her, so she starts to trust and believe him. 

6. E.g. Don’t always trust people who say nice things to you.  

7. E.g. Foxes are known for being sly and cunning creatures, and in both fables, the Fox’s character does sly 
and cunning things.  

Extra Activities

• Identify and discuss with the class the fable form and how it differs from other fiction texts they may 
have read.  You may want to discuss animal characters who behave like humans; simple settings and 
characters; and a lack of descriptive language etc. 

• Give the class these three morals: ‘Those who try to please everyone please no-one’, ‘A liar will not  
be believed, even when he tells the truth’ and ‘One good turn deserves another’.  Ask them to  
choose one and write their own fable to match the moral. 

• Find some fables on the Internet, and read them with the class without giving  
them the moral.  Ask pupils what they think the morals of the fables are. 

• Split the class into groups and ask them to research Aesop.  Make sure they are aware that Aesop may 
not have come up with all the fables himself and that he might not have even existed.  Pupils should use 
their findings to write an informative fact sheet about Aesop.

• Discuss the morals of the two fables with the class.  Why do they think they should be aware of flattery?  
Why is it important to treat others as they would want to be treated?  Can they think of a modern-day 
scenario where these morals may apply?  Can they apply the morals to their own experiences? 

Aesop’s Fables

The Tortoise and the Hare 
The Crow and the Pitcher 
The Fox and the Goat
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Introduction

Jacqueline Wilson, born in 1945, is a very popular children’s author.  A former British Children’s Laureate, 
it is likely that many pupils will have heard of her and will be familiar with her books.  She addresses 
challenging issues in her books, such as children in care in Tracy Beaker, and mental illness in The Illustrated 
Mum — two of her books which are mentioned in the interview.  Tracy Beaker is probably her  
best-known character, and some pupils may also be familiar with the Tracy Beaker television series. 

Answers

1. 22

2. E.g. She wasn’t writing in the way that teachers wanted her to write. 

3. E.g. It turned out how she had hoped it would, which doesn’t happen often when she writes books. 

4. E.g. In the same way that you don’t know where your dreams come from or what they’re going to be,  
she doesn’t know where her ideas are going to come from or what they’re going to be.  

5. E.g. She was looking at all the things in her bathroom, and when she looked at a beaker, it gave her the 
idea for the surname.

6. E.g. It’s been a success, and it’s been written just the way she would have written it. 

7. Any appropriate answer.  E.g. Exciting, because you’re popular and successful.  It might also be a challenge 
because it must be difficult having to come up with lots of good ideas for books and write them.   

Question Book: 
Year 4, pages 8-9

Author / Source: 
https://clubs-kids.scholastic.co.uk

Genre: 
Non-fiction — interview

Cross-curricular links:
• PSHE (personal achievements)

• Science (dreams)

• Art (book cover) 

Extra Activities

• Ask pupils to write a newspaper article on Jacqueline Wilson’s writing career and her success with  
Tracy Beaker.  They can use the information from the interview, as well as doing their own research. 

• Discuss with the class how ideas and inspiration can come from anywhere.  Ask the pupils to plan their 
own short story, coming up with a main character, setting and other characters.  They should plan a 
beginning, a middle and an end for their story, and then write it.

• Split the class into pairs and ask each pupil to think of something they have achieved in their lives.  Pupils 
should take it in turns to interview their partner about their achievement and how it made them feel.

• As a class, discuss dreams and where they come from, e.g. some scientists believe that dreaming is the 
brain’s way of sorting through information it collects during the day.  Split the class into small groups and 
ask them to discuss their own dreams.  Can they remember their dreams?  What’s the strangest thing 
they’ve ever dreamt about?  Can they make any links between their dreams and real life? 

• Jacqueline Wilson’s books have very distinctive cover art, created by the artist Nick Sharratt.  Show the 
class some examples of these covers and ask the pupils to come up with their own cover designs for the 
story they planned and wrote in the second activity.

An Interview with Jacqueline Wilson
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Answers

1. E.g. Because of the rain.

2. E.g. Because muddy water drips from the roof onto the sack containing their food.

3. E.g. Frantic ; frenzied; very fast.  They worked as fast as they could to try to get the job done.   

4. E.g. He’s so tired because they’re working hard with very little sleep. 

5. E.g. Because the food transports got lost and didn’t arrive. 

6. E.g. He was very tired and needed help from others to stand up.  He tried to keep moving, but he 
collapsed with exhaustion. 

7. E.g. Because it must have been unpleasant being underground and having to work in stuffy conditions.   
It would have been dark and cramped, and the work would have been dangerous, tiring and difficult.

Extra Activities

• Split the class into groups and ask them to research a different aspect of the trenches that are touched 
on in Harry’s diary, e.g. food that soldiers ate, their daily routine, illnesses, mines and tunnel warfare.  
Get them to create an informative poster which they can present to the rest of the class. 

• Ask pupils to imagine that they are soldiers fighting in the trenches.  Get them to write letters home 
talking about their experiences.

• Explain that Harry’s diaries were bought by a man at an auction and have now been published as a book.  
Ask pupils why they think this source is valuable and why it is important for people to read it.

• Split the class into groups and ask them to research what the trenches looked like.  Get them to produce 
large annotated diagrams on a poster which show the allied and enemy trenches, No Man’s Land, 
barbed-wire defences, and smaller details such as sandbags and planks which reinforced the trenches. 

• Show the pupils paintings which reflect Harry’s diary e.g. The Menin Road and We are Making a New 
World by Paul Nash and Reliefs at Dawn, March of Civilisation and After a Push by Christopher Nevinson.  
Discuss as a class how these paintings reflect Harry’s experience, what the pupils think the paintings are 
trying to show and how the paintings make them feel.    

Harry Drinkwater’s Diary

Introduction

Harry Drinkwater served as a front-line soldier throughout World War One.  He was initially rejected by 
the army for being too short, but managed to join the Birmingham Pals Battalion.  He later became an officer 
and was awarded the Military Cross.  Even though soldiers weren’t allowed to keep diaries, he kept one for 
the duration of the war, storing it in his tunic pocket.  He fought in the Somme and Passchendaele, witnessing 
many of his friends being killed, but miraculously managing to survive the war himself.  He died in 1978.   

Question Book: 
Year 4, pages 10-11

Author / Source: 
Harry Drinkwater

Genre: 
Non-fiction — diary

Cross-curricular links:
• History (World War One; sources)

• Art (war paintings)
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Introduction

Hamish and the Worldstoppers is by Danny Wallace, an author, presenter, actor, comedian and filmmaker.  
The book is about a boy called Hamish who decides to have some fun when one day, the world and 
everything in it suddenly stops, except for him.  However, he soon discovers that the world has stopped 
because of some monsters who want to take over the world, and it’s up to Hamish to stop them.   
Ensure pupils have read the introduction before they answer question 6 in the Question Book.

Answers

1. E.g. They are opened wide because he’s surprised and shocked by what’s happening.

2. E.g. It emphasises the narrator’s confusion and the fact that he wants to know what is going on.  

3. E.g. “scariest” and “coolest”    

4. ‘Incredibly’ and ‘weird’.  E.g. It means that something is extraordinarily strange. 

5. E.g. ‘Blather’ means to talk for a long time without saying anything meaningful, and ‘Long’ emphasises this.  
The author wants to show that the teacher is boring and talks endlessly.      

6. E.g. Everything in the world, except for Hamish, has stopped.

7. Any appropriate answer.  E.g. Yes, because you know that something strange has happened, but the last 
paragraph doesn’t explain it, so it makes me want to keep reading to find out what has happened.

Question Book: 
Year 4, pages 12-13

Author / Source: 
Danny Wallace

Genre: 
Fiction — novel extract

Cross-curricular links:
• Drama (performance)

• Science (time zones)

Hamish and the Worldstoppers

Extra Activities

• Discuss the inventive and humorous language used by Wallace in the extract, e.g. combining two words 
to make the word ‘incredi-weird’ and making up names which reflect characters such as Mr Longblather.  
Ask pupils to make up their own words to describe how they’d feel if time froze, and to come up with 
names to describe people such as a nosy neighbour, a snobby uncle and a clumsy friend. 

• Ask the class to imagine that they are sat in a classroom when the world suddenly stops.  Ask volunteers 
to tell the rest of the class what they would do, and encourage other pupils to ask them questions about 
their choice.  Drawing on the class discussion, pupils could then write a diary entry describing what was 
happening when time froze and how they reacted.

• Split the class into groups and get them to act out different scenarios of time freezing, e.g. at a 
supermarket checkout or during a swimming lesson.  One pupil in each group should be the main 
character, another the narrator and the rest extras.  Ask pupils to swap roles and scenarios so that  
each gets a turn at being the main character or the narrator.

• Explain to the class the different time zones around the world.  Challenge  
pupils to find out what time it is in different cities across the globe.

New York, Paris, Moscow, 
Dubai, Sydney
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Answers

1. E.g. Because people have voted for her to become BBC Women’s Footballer of the Year.

2. E.g. It’s a confidence boost, so she’ll probably want to continue to do well. 

3. E.g. Because she was very successful in 2014 — she played in the under-20s Women’s World Cup and 
won two other awards.

4. E.g. A very impressive and skilled player who should be respected. 

5. “proud” and “thrilled”

6. E.g. She was the tournament’s “leading scorer”, and she was “voted best player”.  Her impressive 
performance helped Nigeria to get to the final. 

7. Any appropriate answer.  E.g. Yes, because it’s good to have an award that recognises women’s football 
skills.  The award shows an effort is being made to give more support to women’s football.

Introduction

In 2015, the BBC World Service introduced the Women’s Footballer of the Year award.  Five players were 
short-listed for the award and it was voted for by football fans from all over the world.  The winner was  
20-year-old Asisat Oshoala who plays for Nigeria and Liverpool Ladies, and her victory was announced  
at the end of May, just before the start of the 2015 Women’s World Cup in early June.  

Question Book: 
Year 4, pages 14-15

Author / Source: 
www.prolificnorth.co.uk

Genre: 
Non-fiction — news article

Cross-curricular links:
• PSHE (gender inequality)

• Geography (international football)

• Maths (statistics)

• PE (football tournament)

BBC Women’s Footballer of the Year

Extra Activities

• Get pupils to write a letter from Asisat to a friend, describing her feelings about receiving the award. 

• Ask pupils to produce an advert to publicise the award.  They should focus on presenting women’s 
football in a positive light and using language to persuade people to vote for the award.

• As a class, discuss gender inequality and the differences between women’s and men’s football, e.g. female 
football players are paid less and women’s football has less media coverage.  Discuss whether pupils think 
this is fair, and ask them to write a news article, presenting their views about it.

• Asisat Oshoala is from Nigeria and the other short-listed players are from Spain, Germany, Scotland and 
Brazil.  Ask volunteers to show the rest of the class where these countries are on a map, and then assign 
each pupil a country and ask them to find out five facts about it.  Collate the facts in a class display.

• Browse the Internet for statistics from the 2015 Women’s World Cup in Canada.  Get the class to 
compare how Nigeria, Spain, Germany and Brazil performed, e.g. games won, games lost, goals scored.

• Hold a class football tournament.  At the end, get pupils to vote for ‘Player of the Tournament’ — they 
should write a short paragraph justifying their choice.
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Introduction

Hans Christian Andersen was born in Denmark in 1805.  He was a prolific writer, and his works include 
plays, poems, novels and travel writing.  However, he is best known around the world for his fairy tales, 
which have been translated into more than 125 languages.  The Real Princess, also known as The Princess 
and the Pea, was first published in 1835.  Some pupils may be familiar with the story, or with other  
fairy tales by Andersen.  As pupils read, encourage them to think about the features which show  
that The Real Princess is a fairy tale.

Answers

1. E.g. It means to feel sad.  The prince feels like this because he’s been trying to find a real princess to 
marry but hasn’t been able to find one.

2. E.g. To get shelter from the bad weather. 

3. E.g. She wants to find out if the princess is a real princess, and only a real princess would feel the pea 
under so much bedding.  She didn’t want the princess to find out and pretend to have slept badly. 

4. E.g. She has bruises all over her. 

5. Any appropriate answer.  E.g. I think he feels happy and relieved that he’s finally found a real princess.   
He had wanted to marry a real princess, but until now, his search had been very unsuccessful.

6. Any appropriate answer.  E.g. The family may have kept it as a reminder of how the prince and princess 
came to be married, and as evidence that the princess was a real princess.

Question Book: 
Year 4, pages 16-17

Author / Source: 
Hans Christian Andersen 

Genre: 
Classic fiction — fairy tale

Cross-curricular links:
• Art (storyboards)

• Drama (role-play)

Extra Activities

• As a class, discuss the fairy tale genre.  Get pupils to identify and make a list of the fairy tale features  
in The Real Princess.  Ask pupils to summarise some other fairy tales that they are familiar with and to 
identify the fairy tale features they contain.  

• Ask pupils to write their own short fairy tale.  Encourage them to include as many of the fairy tale 
features identified in the class discussion as they can.

• Ask pupils to create a storyboard for The Real Princess, putting the story into their own words  
and drawing pictures for each stage of the story.

• Get pupils to research the life of Hans Christian Andersen.  They should write down as many facts 
about him as they can in a bullet-point list.  Then, come back together as a class and create a class 
display from the information that everyone has found. 

• Ask volunteers to play the main roles in the tale.  They should sit at the front of the class and the other 
pupils have to ask them questions about their characters.  Swap the volunteers around to encourage 
more interpretations of the characters’ emotions, and so that everyone has a go.

The Real Princess
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Question Book: 
Year 4, pages 18-19

Author / Source: 
Alex Fairer

Genre: 
Non-fiction — reference text

Introduction

Chinese New Year is celebrated by Chinese people all over the world.  Traditionally, it is a time to reunite 
with family and to honour gods and ancestors.  People perform rites such as cleaning the entire house to 
rid the home of bad luck and make space for good fortune in the coming year.  This text is about the 
Chinese calendar and the animals that represent each year.  It may be helpful to explain to pupils that the 
Chinese animal signs are similar to the twelve signs of the zodiac.

Answers

1. 22nd February

2. the tiger

3. E.g. Feeling sympathy for other people.  It’s seen as a positive quality because  
compassionate people want to help when others are having problems.

4. E.g. The year of the dragon.  The dragon is an important symbol in Chinese culture,  
so Chinese people believe it is lucky to be born in the year of the dragon.

5. the goat 

6. the year of the rat

7. Any appropriate answer.  E.g. Yes, I was born in the year of the rat, and I always have lots of energy and 
work hard.  However, I’m not a selfish person, so I don’t think my animal year is completely true for me. 

Cross-curricular links:
• Art (illustrating a text)

• PSHE (different cultures) 

• Maths (multiples)

Extra Activities

• Assign pupils different animals from the Chinese calendar and challenge them to think of as many 
synonyms as they can for each of their animals’ personality traits.  How many antonyms can they  
think of for each characteristic?

• Ask pupils to select two animals from the Chinese calendar that have contrasting characteristics.  Pupils 
should write a short story in which these two animals are the main characters.  Encourage pupils to think 
about the personality traits mentioned in the text and how these might affect the animals’ relationship.

• Ask pupils to identify an animal not mentioned in the Chinese calendar that they think best represents 
their personality.  Pupils should write a brief description of their personality traits and illustrate it with a 
drawing of their chosen animal.

• With the whole class, discuss the different festivals that pupils celebrate during the year.  Encourage 
pupils to ask each other questions about the festivals they observe.  What does the festival involve?  
What does it mean to them?  What do they enjoy about it?  

• Give pupils maths problems relating to the Chinese calendar, e.g. give them a selection of years and ask 
them to work out the animal for each year, or ask them to find all the years of the rooster back to 1800.

Chinese New Year
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Introduction

Emma Carroll is a writer as well as a part-time English teacher.  The Girl Who Walked On Air is her second 
novel and is set in the Victorian era.  It’s about a girl called Louie, who works in the ticket office of 
Chipchase’s Travelling Circus after being abandoned there as a baby.  She dreams of performing  
on the tightrope and practises in secret, until one day she gets her chance. 

Answers

1. E.g. People are more likely to want to see dangerous things. 

2. E.g. He’s generous and kind and cares about Louie because he lets her eat the piecrust before anyone else.  

3. E.g. She says her mother left her at the circus, “the way most people forget an umbrella”.  This shows that 
Louie thinks her mother didn’t care about her.

4. E.g. To show that Louie’s daydreaming and that they are her thoughts.

5. E.g. Lots of people have come to see the show, so he’s happy because he’ll make more money.  

6. E.g. Because it’s an exciting routine that can’t be seen at any other circus.

7. Any appropriate answer.  E.g. The title of the novel suggests someone is walking on a tight-rope.  This is  
a hint that Louie may get to perform in the circus, and that she may become a star attraction herself.   

Question Book: 
Year 4, pages 20-21

Author / Source: 
Emma Carroll

Genre: 
Fiction — novel extract

Cross-curricular links:
• History (Victorian circus)

• PSHE (animal welfare)

• Maths (multiplication and division) 

• Science (gravity)

Extra Activities

• As a class, read the sentences in italics again.  Ask pupils to continue writing Louie’s daydream as  
if she hadn’t been interrupted, focusing on how she would feel when walking out in front of the audience. 

• Find images of old circus posters on the Internet and discuss their style.  Get pupils to design a poster 
advertising Monsieur Mercury’s trapeze stunt, focusing on their use of persuasive language. 

• Split the class into groups and ask them to research the history of the circus.  Make a class display of the 
similarities and differences between Victorian circuses and modern-day circuses.   

• Circuses and zoos have been criticised in the past for their treatment of animals.  Hold a class debate 
about the advantages and disadvantages of keeping animals in captivity.

• Set pupils some maths problems associated with ticket prices.  For example, for one evening 
performance, 120 seats are filled, and tickets cost £7 each.  How much does Mr Chipchase make?   
Mr Chipchase wants to make £700.  Each seat is worth £15, how many seats does he have to fill?

• Explain that the danger of performers falling off their apparatus often draws a bigger audience to circuses.  
Explain that gravity makes things fall to the earth, and demonstrate it by getting pupils to drop a variety of 
objects, noting that some fall at different speeds.  Split the class into groups and challenge them to make 
an object that will drop slowly.  The group whose object takes the longest to hit the ground wins.   

The Girl Who Walked On Air
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Introduction

Sneed Collard is an American science writer.  He has written many books for young people, many of which 
are non-fiction science texts.  He developed an interest in science from an early age, as a result of both of his 
parents being biologists, and he aims to make his books interesting and accessible for younger audiences.  
Reign of the Sea Dragons is about the unusual creatures which lived in our oceans millions of years ago.

Answers

1. E.g. They show the reader how to pronounce the word that comes before the brackets.

2. E.g. To make something move forwards.

3. E.g. The elasmosaur had a long neck which let it sneak up on prey.  The pliosaur  
had huge jaws and lots of teeth which helped it attack and kill large prey.    

4. squid

5. The pliosaur eats the elasmosaur, which eats the squid. 

6. the elasmosaur

7. E.g. To give the reader something to compare its teeth to so that they know how sharp they were.

8. E.g. They don’t exist any more and are so different from animals which live in our oceans today that  
they seem like fantasy creatures.  They are also very big and dangerous, just like dragons.  

Extra Activities

• Ask pupils to write a short fantasy story in which they make the shocking discovery that creatures such 
as the elasmosaur and pliosaur are not actually extinct. 

• Get pupils to invent their own sea creature.  Ask them to draw a picture of their creature and write a short 
passage describing what it looks like, where it lives, what it eats, and how it goes about getting its food.

• Split the class into groups and assign each group an elasmosaur, pliosaur, ichthyosaur or mosasaur.   
Give them a large piece of paper with a picture of their creature in the middle, and then ask them to 
research how the creature is adapted to its environment and annotate the picture with their findings. 

• With the class, discuss the food web mentioned in the extract.  Explain the difference between a food 
web and a food chain.  As a class, come up with some food chains, and then try to create a food web.

• The extract says the elasmosaur had a fifteen-foot neck, and the pliosaur was thirty feet long, with 
seven-foot jaws.  Using calculators and the conversion of 1 foot = 0.3048 metres, get pupils to calculate 
these lengths in metres.  Then take the class outside and measure the lengths in the playground so that 
they can visualise the size of the creatures.  Back in the classroom, get pupils to draw scaled-down 
diagrams of the creatures, making sure to add a scale next to their drawing.

Reign of the Sea Dragons

Question Book: 
Year 4, pages 22-23

Author / Source: 
Sneed Collard

Genre: 
Non-fiction — reference text

Cross-curricular links:
• Science (adaptation; food webs)

• Maths (conversion; scale) 



Key Stage 2 Comprehension — Year 4

40

Introduction

Peter Pan, J.M. Barrie’s classic tale of the boy who never grew up, was originally written as a play.  In 1911, it 
was republished as a novel under the title Peter and Wendy.  It describes the adventures of the three Darling 
siblings, who are enticed by Peter Pan to travel with him to his home on the magical island of Neverland.  
Pupils may be familiar with the story, but before they read the extract, it may be helpful to give a brief 
outline of the plot and explain that Mr and Mrs Darling are the children’s parents, and Nana is their dog.

Answers

1. E.g. He lets go of what he is holding and starts to fly.

2. E.g. Peter is better at flying — the author says he is more “elegant” than the other children, and that he 
was helping Wendy to start off with.

3. “Heavenly”

4. E.g. She might be worried about what would happen to them if they went outside.  

5. He talks about mermaids and pirates. 

6. E.g. Worried and confused because they can see the shadows of their three children, as well as someone 
else, flying around the nursery.

7. Any appropriate answer.  E.g. I want to grow up, because when you grow up you can be independent, 
and you can do things like drive a car.  OR E.g. I would like to be a child forever, because when you’re a 
child you don’t have to worry about things like having a job and paying bills.

Question Book: 
Year 4, pages 24-25

Author / Source: 
J.M. Barrie

Genre: 
Classic fiction — novel extract

Cross-curricular links:
• Drama (playscript)

• PSHE (growing up) 

Extra Activities

• With the whole class, discuss Barrie’s writing style.  For example, you could highlight the extensive use 
of direct speech and explore how it affects the pace of the extract.  

• Make sure pupils are aware that in the novel, the Darling siblings fly with Peter Pan to the magical  
island of Neverland.  Ask pupils to write and illustrate a postcard from one of the siblings  
to Mr and Mrs Darling, describing their journey to Neverland and what the island is like.

• Ask pupils to imagine that they wake up one morning to find they can fly.  How might they feel?  What 
would they do?  Where would they go?  Get them to write a short story based around this scenario.

• Explain that Peter Pan was originally written as a play.  Working in groups, ask pupils to re-write the 
extract in the form of a playscript and then perform their scene for the class.

• Drawing on pupils’ answers to question 7 in the Question Book, hold a class debate about the pros and 
cons of growing up.  Ask half the class to argue that being a child is better, while the other half argue 
that being an adult is preferable.

Peter Pan
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Extra Activities

• Get pupils to write a diary entry as Stanley Sedgewick, focusing on why he entered the competition and 
how he felt when he received the letter asking him to make an appointment to see Col Nichols.   

• Bletchley Park is now a museum.  As a class, find out more about Bletchley Park using the Internet.  Ask 
pupils to create a tourist leaflet for the museum, including some information about its history, as well as 
practical information for visitors.  They should think about the layout of the leaflet and use of pictures. 

• Show pupils images of enigma machines and briefly explain how they work.  Discuss the importance of 
the work at Bletchley, and with the class, create a timeline of the important events which Bletchley was 
involved in, such as the D-Day landings.

• Explain that three-quarters of the workforce at Bletchley Park were women.  In groups, get pupils to 
research the role of women during World War Two and to present their findings to the rest of the class.  

• Show pupils a cypher in which each letter of the alphabet is shifted four letters to the right, so A = E, 
B = F, etc.  Get pupils to use the cypher to write encoded messages for their classmates to decrypt.

• Explain the importance of mathematics in codebreaking.  Give the class sequences of numbers with 
different rules and ask them to work out the rule to find the next number in each sequence. 

Answers

1. It is written in bold.  E.g. Because it is the introduction, so it needs to stand out from the rest of the article.

2. To challenge people to prove that they could complete The Daily Telegraph’s crossword in a few minutes. 

3. They were interested in the winners because if they were so good at crosswords, they might be good 
codebreakers too.

4. E.g. Secret; classified; private.  Because the government wanted as few people as possible to know what 
was happening at Bletchley Park so that the Germans would not find out that they were trying to break 
Germany’s codes.

5. E.g. For both, you have to work out how your opponent thinks.

6. E.g. It helped the government to find people who were able to successfully break the German codes.

7. Any appropriate answer.  E.g. I think I would have felt shocked that I had been chosen, and nervous 
because it would be a great responsibility.  However, I would feel honoured to be serving my country. 

Bletchley Park Codebreakers

Question Book: 
Year 4, pages 26-27

Author / Source: 
www.telegraph.co.uk

Genre: 
Non-fiction — news article

Cross-curricular links:
• History (World War Two)

• Maths (cyphers; sequences)

Introduction

This extract is about the role a newspaper crossword played in recruiting people to work at Bletchley Park 
during World War Two.  Bletchley is a mansion house in Buckinghamshire where the UK’s Government 
Code and Cypher School (GC&CS) was based during the war, deciphering German codes.  This work was 
vital to the war effort, and it has been estimated that it helped shorten the war by two to four years.  
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Introduction

The Witch by Percy H. Ilott and Two Witches by Alexander Resnikoff are two short poems that focus on 
similar topics but have different forms.  They are both made up of three four-line stanzas, but they have 
different rhyme schemes, and Two Witches is a tongue twister that uses word play.  Before reading The Witch, 
it may be useful to explain that cowslips are often associated with magic.  

Answers

1. Any appropriate answer.  E.g. To put in a potion.

2. c.  red

3. E.g. He doesn’t want her to know he’s there because he’s scared of what she might do. 

4. Because they’re both twitching — one because she’s itching and one just because she likes to twitch. 

5. a.  E.g. The repetition of ‘witch’, ‘which’, ‘itch’ and ‘twitch’, which all contain similar sounds,  
      makes the poem difficult to read out loud.  
b.  ‘which’ and ‘witch’. 

6. E.g. The witch in the first poem seems scary, with a “sharp and pointed” chin, so the  
narrator leaves when she looks at him.  In the second poem, the witches seem much funnier.

7. Any appropriate answer.  E.g. I prefer Two Witches because it’s fun to read out loud, and I think the idea 
of the two witches twitching is very funny.  OR E.g. I prefer The Witch because I like the way the poet 
describes the witch so that I can imagine myself hiding in the wood watching her.

Question Book: 
Year 4, pages 28-29

Author / Source: 
Percy H. Ilott 
Alexander Resnikoff

Genre: 
Poetry

Cross-curricular links:
• Art (illustration) 

• History (superstitions)

Extra Activities

• Introduce the term ‘homophone’ — words which sound the same but are spelt differently and have 
different meanings, like ‘witch’ and ‘which’.  As a class, come up with a list of words which sound the  
same but have different meanings and spellings.

• Ask pupils to write their own poem about a witch or witches, following the same rhyme scheme as one 
of the two poems.  They could be encouraged to experiment with word play or tongue twisters.  

• Drawing on pupils’ answers to question 7 in the Question Book, split the class into pairs and get them  
to discuss with their partner their favourite poem and the reasons why they prefer it.

• Ask pupils to imagine that these two poems are being put into a poetry anthology and that they have 
been asked to provide the illustrations for one of the poems. 

• Explain that many people in Britain in the Middle Ages believed in witchcraft and superstitions.  As a 
class, discuss examples of superstitions, such as the belief that the number 13 is unlucky and that you 
shouldn’t walk under ladders.  Ask the pupils what they think of superstitions and whether they are 
superstitious or not, e.g. do they own any ‘lucky’ objects or do certain things to avoid bad luck? 

Poems about Witches
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Introduction

Alistair and Jonathan Brownlee are two of Britain’s most successful triathletes, having achieved a number 
of Olympic, World, European and Commonwealth titles between them.  Their autobiography is about 
their journey from growing up in Yorkshire, to becoming professional triathletes and competing at the 
2012 London Olympics, where they won gold and bronze respectively.  The book describes their 
relationship as brothers, as well as their development as sportsmen.  Before reading the extract with the 
class, make sure that pupils understand what a triathlon involves, and explain that the ‘transition area’ is 
the place where triathletes change between the swimming, cycling and running legs of the race.

Answers

1. “the biggest two hours of your life”

2. E.g. Because he usually sleeps badly before an important race, and two nights earlier he had been unable 
to sleep, so he thought that his nerves would keep him awake.

3. E.g. He felt excited.  This is different to how he usually feels before a race — usually he feels nervous.

4. E.g. To emphasise how loud and sudden the noise of the crowd was.

5. E.g. Because he saw how many people were there to support them, and this helped him to relax.

6. E.g. It is written in the first person.  OR E.g. It describes the authors’ feelings about important events  
in their lives.

7. Any appropriate answer.  E.g. I think I would feel excited to be representing my country.  I would also  
feel nervous because I would want to do well in the competition.

Swim, Bike, Run: Our Triathlon Story

Question Book: 
Year 4, pages 30-31

Author / Source: 
Alistair and Jonathan Brownlee

Genre: 
Non-fiction — autobiography

Cross-curricular links:
• PSHE (role models) 

• Geography (UK towns and cities)

Extra Activities

• As a class, explore the features of autobiographies.  How is this autobiography different from a standard 
autobiography?  Discuss how the book alternates between the brothers’ voices and the effect this has.

• Ask pupils to write an autobiographical passage about a recent school event, such as sports day or a 
school trip.  Working in pairs, get pupils to compare what they have written.  What are the similarities 
and differences between their perspectives on the same event?

• Discuss why the Brownlee brothers are inspirational figures.  Ask pupils to make a poster about 
someone who inspires them.  They should include a picture of their inspirational figure and a short 
passage about who the figure is and why they find them inspiring.

• Explain to the class that every British athlete who won a gold medal at the 2012 London Olympics and 
Paralympics had a post box painted gold in their honour.  Most of the post boxes are located in or near 
the athletes’ home towns.  Alistair Brownlee’s post box is in Horsforth,  
West Yorkshire.  Give pupils a map of the UK and ask them to find  
Horsforth.  Challenge pupils to find the location of other gold post boxes.

Chris Hoy (Edinburgh),  
 Ellie Simmonds (Swansea),  
  Jessica Ennis-Hill (Sheffield)


