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Cross-curricular links:
• Geography (valleys)

• Science (hares; crop circles) 

Question Book: 
Year 3, pages 2-3

Author / Source: 
Dick King-Smith

Genre: 
Fiction — novel extract

Harriet’s Hare

Introduction

Dick King-Smith was an extremely prolific and popular children’s author, and some pupils may already be 
familiar with his books.  Inspired by his childhood love of animals and the years he spent as a farmer, many 
of his books are centred on animals.  Harriet’s Hare is unique as it also contains an element of science 
fiction — the hare of the title is an alien.  This alien has taken on the form of a talking hare, who is 
discovered by 8-year-old Harriet in her father’s wheatfield, leading to their firm friendship.  Note that in 
this extract, “corn” refers to cereal plants in general, rather than a specific crop.

Answers

1. E.g. The green field is a field of grass; the gold field is a field of wheat.  

2. E.g. The cows would usually be waiting near the gate of their field for Harriet’s father to take them to be 
milked, but instead, they’re running and jumping around in the field. 

3. E.g. The field is completely covered by wheat, so it looks as though a golden blanket has been spread 
over it.  It seems like there’s a hole in the blanket because there’s a circle of flattened corn in a corner  
of the field. 

4. E.g. She wants to find out what has made the circle in the field of corn.

5. E.g. It means that the hillside is covered in drops of water.

6. E.g. To show that Harriet is puzzled and curious about what has happened.

7. E.g. She is surprised because wild animals don’t usually get so close to humans, and then she is amazed 
because animals can’t talk, but the hare talks to her.

Extra Activities

• Ask the pupils to imagine that they are the author of Harriet’s Hare.  Get them to continue writing  
the story, which should focus on Harriet’s reaction to the talking hare. 

• Discuss the author’s use of descriptive language to introduce the agricultural setting and how the  
extract builds an atmosphere of intrigue and mystery.  Get the pupils to write their own short  
story, paying particular attention to the setting and creating an atmosphere of mystery.  

• To help pupils understand the setting of Harriet’s Hare, explain what a valley is using pictures from books 
or the Internet.  Ask pupils to draw what they imagine the setting of the extract to look like. 

• Make sure the class understands what a hare is by exploring the differences between a hare and  
a rabbit.  Get pupils to make a list of their similarities and differences.   

• Explain that the hare in the book is an alien which has taken on the form of an animal.  Explain that, 
although evidence suggests crop circles are man-made, some people believe they are made by aliens.  
Show pupils pictures of crop circles and initiate a discussion about what could have made them.
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Text title

Key Stage 2 Comprehension — Year 3

Question Book: 
Year 3, pages 4-5

Author / Source: 
Martin Oliver

Genre: 
Non-fiction — reference text

Cross-curricular links:
• History (prehistory)

Building Stonehenge

Introduction

Stonehenge’s construction began in roughly 3100 BC in Wiltshire.  Although the reason why Stonehenge 
was built remains a mystery, archaeologists believe that it was made to celebrate the changing seasons or 
to worship the sun.  This extract, taken from a book which aims to help children understand and enjoy 
British history, explains the three different phases in the construction of Stonehenge. 

If some children in the class have visited Stonehenge, encourage them to tell the others what it was like.  
The text refers to ‘BC’ a number of times, so explain the significance of this while reading the text.   

Extra Activities

• Invite pupils to imagine they were present at the construction of Stonehenge or that they went to visit it 
once completed.  Ask them to write a short diary entry about their experiences and how they felt.

• Ask pupils to design a leaflet informing people about Stonehenge.  They should focus on presenting the 
most important information from the extract in a clear and easy-to-understand way.  

• Introduce the class to the concept of prehistory — the period of time before the appearance of written 
records.  Ask pupils why they think this creates challenges if we want to find out about Stonehenge.   

• Using a map, show pupils the distance between Stonehenge and the Preseli Hills in Wales, where some 
of the stones were brought from.  Ask the class why they think transporting the stones would have been 
difficult for early Britons.  Get them to discuss the methods of transportation they think were used.

Answers

1. E.g. Because some of them are still standing today. 

2. E.g. To celebrate the changing seasons and to worship the sun. 

3. a.  They weighed up to 4 tonnes.  d.  They formed another two circles. 

4. E.g. A ring of stones which were laid on top. 

5. E.g. Its subheadings split up the information so that each phase  
of Stonehenge’s construction is separated.  This makes  
each different phase clearer to the reader. 

6. Any appropriate answer.  E.g. Yes, I would like to visit  
Stonehenge because it sounds very interesting and you don’t  
usually get the chance to see something made in prehistoric times.
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Key Stage 2 Comprehension — Year 3

16

Cross-curricular links:
• Drama (acting out verses)

• Science (identifying organisms)

Question Book: 
Year 3, pages 6-7

Author / Source: 
Benjamin Zephaniah

Genre: 
Poetry

Nature Trail

Introduction

Benjamin Zephaniah, a British poet, has been inspired by his Jamaican heritage to create musical and 
rhythmic poetry.  Zephaniah is a performance poet who enjoys touring all over the world to perform his 
poems to live audiences and for television audiences.  The poetry he has created for children is popular 
for its strong rhythm and humour while still conveying important messages.  Nature Trail has a sing-song 
rhythm and describes the animals Zephaniah observes in his garden, finishing with a reflection on the 
importance of gardens and nature in people’s lives.

Answers

1. underneath a log 

2. E.g. Because snails move slowly. 

3. Birds and cats.  E.g. Some cats kill birds, so birds will avoid the garden  
when cats are there, but cats will go into the garden when birds are there. 

4. a fox 

5. E.g. steal; pinch; take 

6. E.g. Animals are always searching for food, and plants are always growing. 

7. E.g. There are always things going on in gardens that you can watch, and all this activity means you will 
never be alone. 

Extra Activities

• Read the poem out loud with the class.  Ask them to think about the rhythm of the poem and to look 
out for pairs of rhyming words.  It may help to introduce pupils to half-rhymes, such as “time” and 
“mine” in lines 14 and 16. 

• Split the class into groups and assign a verse to each group.  Ask each group to come up with actions for 
their verse which they should then perform to the class as they read their verse aloud.    

• Ask pupils to think of other plants and animals that might be found in a garden.  As a class, write your 
own verse for the poem, including some of the plants and animals pupils suggested.  Write the verse in 
the same style as Zephaniah, following the same rhythm and rhyme scheme. 

• Get pupils to write a short story set in Zephaniah’s garden.  They should develop the characters of some 
of the animals in the poem, and think about how they might interact with each other.

• Take the class outside to see what wildlife they can observe.  How many different plants can they see?  
Can they see any insects, birds or other animals?  Ask pupils to make sketches of the plants and animals 
they see, and to take note of key features such as colour, markings, size and where they were found.   
Once back inside, pupils should do some research to try and identify the plants and animals they observed.
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Text title

Key Stage 2 Comprehension — Year 3

Question Book: 
Year 3, pages 8-9

Author / Source: 
Anne Fine

Genre: 
Fiction — novel extract

Cross-curricular links:
• PSHE (gender inequality)

• Drama (playscript) 

Bill’s New Frock

Introduction

Bill’s New Frock centres on Bill, a boy who wakes up one morning to find that he has turned into a girl.  In 
the course of his day living as a girl, Bill is frustrated to discover the many ways in which girls are treated 
differently to boys.  Anne Fine wrote Bill’s New Frock following research she conducted in schools, which 
showed that teachers often treat boys and girls differently (e.g. not expecting girls to be interested in 
adventure books).  Through Bill’s character, Fine aims to make children aware of gender inequality, and to 
remind teachers that all children should be treated the same, regardless of their gender.  

Answers

1. E.g. confused; bewildered; mystified

2. E.g. She thinks girls should wear pretty dresses and like the colour pink. 

3. Any appropriate answer.  E.g. His parents were both in a hurry, so he didn’t really get a chance to argue 
with them.  He might also have been too surprised and confused to think about arguing.

4. E.g. She doesn’t behave any differently towards Bill, unlike his parents, who are treating him as if he’s a girl.

5. E.g. Bad things happen in nightmares, and Bill feels that something bad might happen to him when he 
walks past Mean Malcolm.

6. Any appropriate answer.  E.g. They might expect Bill to play with the girls rather than the boys, and to 
like things like dolls and dresses.

Extra Activities

• With the whole class, discuss pupils’ answers to question 6 in the Question Book.  Do pupils think that 
boys and girls are treated differently?  Do they think it’s fair for boys and girls to be treated differently?  
Ask pupils to identify stereotypes relating to boys and girls.  As a class, explore whether these views are 
justified, and if they might be harmful in any way.

• Ask the children to imagine waking to discover they are a different gender.  Ask them to list three words 
to describe their feelings.  Using thesauruses and dictionaries, ask pupils to find another word of a similar 
meaning for each word they have chosen.  Pupils could then write a diary extract describing their feelings.

• Get pupils to write a paragraph describing what they think will happen when Bill walks past  
Mean Malcolm.  Encourage pupils to try to write in the same style as the extract.

• Split the class into small groups and ask each group to write a playscript based around the issues in Bill’s 
New Frock.  They should write about waking up and discovering that they are a different gender, and 
what happens as they go about their daily life.  Make sure the groups are evenly split so that they are 
writing about girls turning into boys as well as boys turning into girls.  
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Text title

Key Stage 2 Comprehension — Year 3

Cross-curricular links:
• Science (bees and pollination)

• PSHE (growing your own food)

• D&T (designing a garden)

Question Book: 
Year 3, pages 10-11

Author / Source: 
Chris Collins and Lia Leendertz

Genre: 
Non-fiction — persuasive text

Let’s Get Growing!

Introduction

This book is published by the Royal Horticultural Society (RHS).  The RHS encourages people to “grow 
your own” because it believes in knowing where your food comes from, being self-sufficient and eating 
healthily.  This book aims to introduce children to these principles and to encourage them to get out into 
the garden by showing them how much fun gardening can be. 

Extra Activities

• Discuss as a class what features suggest this extract is a persuasive text.  You might want to discuss the 
use of rhetorical questions to encourage children to do what the author is suggesting, or exclamation 
marks to make what the author is saying more exciting. 

• Invite pupils to turn this extract into a poster which aims to interest people in gardening.  Ask them to 
condense the text so the poster gets across the main messages contained in the extract.  They should 
think about layout, colour and use of images in order to make the poster look as appealing as possible. 

• As a class, or in groups, research the role of bees and other insects in helping plants reproduce through 
pollination.  Explain how pollinators are in decline, but how gardeners can help by planting flowers rich in 
pollen and nectar.  Research the types of plants that are best for this. 

• Split the class into groups of three and give each child a topic — knowing where your food comes from, 
being self-sufficient, and eating healthily.  Introduce the topics beforehand, and then ask the pupils to 
discuss them in their groups.   

• Ask pupils to research different varieties of fruit, vegetables and pollen-rich flowers that can be grown in 
British gardens.  Give each pupil a piece of A4 paper and ask them to design their own garden, including 
some of the plants that they have found out about.  Ask them to annotate their gardens to explain the 
reasons for their choices. 

Answers

1. The font is larger and in bold.  E.g. It’s the introduction to the rest of the text, so this 
makes it stand out, and helps the reader learn what the text is going to be about. 

2. E.g. Because it’s fun to grow, and it’s fresher and tastier than what you buy in the shops.

3. E.g. Take good care of your plants.

4. E.g. They really like gardening.  They say that it’s “so exciting” to grow plants,  
and they say that growing things is “fun”.

5. E.g. To persuade more people to take up gardening.

6. Any appropriate answer.  E.g. Yes, because it can be very rewarding.  For example, you can grow  
your own herbs and vegetables to eat, and you can enjoy being outdoors at the same time.  
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Text title

Key Stage 2 Comprehension — Year 3

Answers

1. E.g. No.  They are grumbling and they don’t have anything to do.

2. E.g. To show how bored everyone is.

3. E.g. To show that something important and completely different is about to happen.

4. E.g. The noise the camera makes when the photograph is taken.

5. E.g. He felt amused.  You can tell because he “slapped his knee” and he shook with laughter.

6. beyond and respond (1 mark for both correct)

7. Any appropriate answer.  E.g. I think I would laugh and try to take a photo.  Then I might try to  
help the person to get out of the pond and check that they are okay.

Extra Activities

• With the whole class, explore the rhythm of the poem.  What is the rhythm like at the start of the 
poem?  How does it change after “Daddy” falls into the pond?  How do the changes in rhythm mirror 
changes in the characters’ moods?

• As a class, identify all the rhyming words in the poem.  Split the class into groups and assign each group a 
rhyme from the poem.  Ask them to come up with as many words as possible that have the same rhyme.

• Ask pupils to come up with their own poem which starts with a dull atmosphere and features an 
amusing event and a mood shift.  They should try and use rhyming couplets and triplets, like in  
Daddy Fell into the Pond.

• Ask the class to write a story based on the poem’s events, from the father’s perspective.  Ask them  
to include details about the setting, the characters, why everyone is so bored, how he fell into the  
pond and his reaction to falling in and everyone laughing at him.

• Split the class into groups and ask them to stage a performance of the poem.  One person in each 
group should be the narrator, while the others act out the poem.  Encourage pupils to think about  
how they can convey the suddenness of the father falling into the pond. 

Introduction

Alfred Noyes (1880-1958) was an English writer and poet.  He is best known for his ballad, The Highwayman.  
Daddy Fell into the Pond is a comic poem which was first published in 1952.  The characters’ dull mood at the 
start of the poem is lifted when “Daddy” falls into the pond.  As you read the poem with the class, ask them 
to pay particular attention to Noyes’ use of rhythm and rhyme.

Question Book: 
Year 3, pages 12-13

Author / Source: 
Alfred Noyes

Genre: 
Classic poetry

Cross-curricular links:
• Drama (performance)

Daddy Fell into the Pond
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Text title

Key Stage 2 Comprehension — Year 3

Answers

1. E.g. Because she is new to the school and she doesn’t know anyone.

2. E.g. She expects them to play games, shout and tell jokes.

3. E.g. Because they aren’t doing any of the things she expects.  Instead, they are standing in small  
groups and talking quietly.

4. d.  serious

5. E.g. Because they don’t stop reciting or turn around, even though Dinah is standing beside them.

6. E.g. She feels scared.  It might be because she thinks someone will tell her off.

Introduction

The Demon Headmaster is the first in a series of seven books by the award-winning children’s author Gillian 
Cross.  This book focuses on Dinah Glass and her foster brothers, Lloyd and Harvey, as they try to put a 
stop to the Headmaster’s evil plot to take over the country and subject it to a merciless system of order 
and discipline.  In this extract, Dinah attends her new school for the first time.  She is surprised by the other 
pupils’ strange behaviour, which she later learns is a symptom of the Headmaster’s sinister influence over 
the school.  Before reading the text with the class, ask pupils to list their favourite playground activities.

Cross-curricular links:
• Maths (multiplication)

• Geography (Europe)

Question Book: 
Year 3, pages 14-15

Author / Source: 
Gillian Cross

Genre: 
Fiction — novel extract

The Demon Headmaster

Extra Activities

• With the whole class, ask pupils to compare the behaviour of the children in The Demon Headmaster 
with the playground activities they listed before reading the extract.  Are the activities they enjoy similar 
or different?  Do they find the children’s behaviour surprising?  Ask pupils to suggest a variety of possible 
explanations for the children’s behaviour.

• Ask pupils to identify the feelings that Dinah, Lucy and Julie experience over the course of the extract.  
Get pupils to identify the words and phrases that convey these feelings, and encourage them to explain 
why the characters feel the way they do.

• Ask pupils to write a paragraph describing what they think happens next in the story.

• Get pupils to write a letter from Dinah to a friend, describing Dinah’s first  
day at school.  Writing from Dinah’s perspective, they should use their own  
words to describe the experiences and feelings mentioned in the extract.  

• Challenge pupils to work out the 21 times table up to 10 x 21.

• Give pupils a map of Europe and a list of ten European countries.  Ask them to label the ten countries 
on their maps, using an atlas or online map to help them if necessary.  They should then find out the 
capital cities of each of the countries they have labelled and mark these on their maps too.  Finally, 
pupils should find out the capital of the United States.

21, 42, 63, 84, 
105, 126, 147, 
168, 189, 210
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Extra Activities

• Ask pupils to briefly summarise the information in the article by writing a few words under each of the 
following headings: ‘who’, ‘what’, ‘where’ and ‘why’.  

• As a class, discuss how the robot in the article compares with pupils’ existing ideas about robots.

• Ask pupils to research emperor penguins and produce a poster about them.  Their poster should 
include pictures of both an adult emperor penguin and a chick, as well as information about the 
penguins’ habitat, diet and behaviour.

• Explain that robots are now used to perform a wide range of tasks, many of which were once done by 
humans.  Show pupils pictures or videos of robots from a variety of fields (e.g. car production, bomb 
disposal, deep-sea exploration), and discuss why robots are better suited than humans to these roles.

• Ask pupils to design a robot that would be able to carry out their favourite hobby with them.  They 
should draw an annotated diagram of their robot, showing the tasks it is able to perform, and the 
special features it has which enable it to perform those tasks.

Question Book: 
Year 3, pages 16-17

Author / Source: 
www.independent.co.uk

Genre: 
Non-fiction — news article

Cross-curricular links:
• Science (penguins; robots)

• D&T (designing a robot)

Introduction

Robotics is a relatively new discipline, but one that has been developing rapidly in recent decades.  Robots are 
now being used to perform an increasingly wide range of tasks, from industrial processes to domestic chores.  
This article focuses on the use of robots in scientific research, describing a robotic rover, containing a camera, 
which is designed to look like a penguin chick.  This fluffy robot is able to approach emperor penguins without 
scaring them, allowing researchers to observe their behaviour from much closer than was previously possible.  
Before pupils read the text, ask them what they think of when they hear the word ‘robot’.

Answers

1. E.g. Because the penguins are shy and run away from the researchers.   
The robot can get closer to the penguins without scaring them away.

2. d.  an adverb

3. Adelie Land in Antarctica

4. bot

5. E.g. Difficult.  The text says that the first version of the robot scared the real penguins away, and the 
scientists had to try several different designs before they made a robot they could use.

6. E.g. Because it didn’t answer them when they sang to it.

7. Any appropriate answer.  E.g. I think he felt happy and relieved that his team had finally designed a robot 
that could get close to the penguins.  He might also have felt excited about what he would be able to find 
out about the penguins using the robot.

Robotic Baby Penguin
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Key Stage 2 Comprehension — Year 3

Cross-curricular links:
• Art (illustrating a text)

• Geography (tourism)

• Maths (ordering numbers)

Question Book: 
Year 3, pages 18-19

Author / Source: 
Sir Edmund Hillary

Genre: 
Non-fiction — memoir

Introduction

On 29 May 1953, Edmund Hillary and Tenzing Norgay made history when they became the first people to 
reach the summit of Mount Everest.  In this extract, Hillary describes how he fell in love with mountains 
when he went on his first skiing holiday at the age of sixteen.  Before pupils read the extract, make sure 
they read the introduction so that they are aware of Hillary’s subsequent career as one of the twentieth 
century’s most famous mountaineers.

Answers

1. E.g. Because he had never been very far from Auckland before, and he wanted to see the world.

2. E.g. He felt excited and happy because he was seeing snow for the first time — he says it was  
“a tremendous thrill”.

3. “as hard as iron”

4. E.g. Because it makes the mountain sound magical, like in a fairy tale, and helps you imagine how beautiful 
it was.

5. E.g. Because he had been told that they were dangerous.  OR Because he was scared of them.

6. Any appropriate answer.  E.g. Yes, because this ski trip was the first time that he saw snow and mountains.  
It gave him a “fiery enthusiasm” for them, which probably made him want to be a mountaineer.

High Adventure

Extra Activities

• With the whole class, discuss the conventions of autobiographies and memoirs, encouraging pupils to 
identify features of this text which show that it is an example of autobiographical writing.

• Get pupils to write a short autobiographical passage or memoir describing the first time they did a 
favourite activity. 

• Focusing on lines 11-18, ask pupils to identify the techniques that Hillary uses to describe the mountains.  
With the whole class, discuss the way these techniques help to build up a vivid image of the scene.

• Ask pupils to suggest other ways to describe a snowy scene.  Get them to write and illustrate  
their own short passage, using descriptive language to create a vivid image of a snowy scene.  

• Using the information in the extract, their own imaginations and online  
research if possible, get pupils to create a tourist brochure that will  
persuade people to visit Ruapehu.  They may want to include a  
description of the natural beauty of the volcano, and suggestions  
for activities that people could do during their visit.

• Give pupils an alphabetical list of the ten highest mountains  
in the world and their heights in metres.  Challenge pupils  
to arrange the list into height order.

Annapurna I — 8091 m 
Cho Oyu — 8188 m
Dhaulagiri I — 8167 m
Everest — 8848 m
K2 — 8611 m
Kangchenjunga — 8586 m
Lhotse — 8516 m
Makalu — 8485 m
Manaslu — 8163 m
Nanga Parbat — 8126 m
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Extra Activities

• Ask pupils to identify phrases from lines 11-20 of the text that might persuade people to start swimming.  
Get them to suggest other persuasive phrases to encourage participation in their own favourite sports.

• Adlington won two silver medals at the European Youth Olympic Festival in 2003.  Ask pupils to write a 
diary entry from Adlington’s perspective, just after the competition.  They should describe her feelings 
about the competition, and explain why it motivated her to dedicate herself to competitive swimming.

• As a class, discuss the sacrifices that young athletes, particularly those of school age, have to make in 
order to train to a competitive standard.  Why do they think people make these sacrifices?  Have pupils 
ever had to make similar sacrifices in order to work towards something they wanted to achieve?

• Explain that eating a healthy, balanced diet is important to enable us to participate in sports like 
swimming, as well as all the other activities we do every day.  Give pupils pictures of a variety of 
different foods, and ask them to sort them into the correct food groups (carbohydrates, proteins, etc.).  
Get pupils to invent some meals which include at least one ingredient from each of the food groups.

• Get pupils to write down a realistic goal (either academic or physical) that they would like to achieve in 
the next two to four weeks, and a plan for how they can work towards it.  Ask pupils for regular 
updates on their progress, and celebrate the success of those who achieve their goals.

Question Book: 
Year 3, pages 20-21

Author / Source: 
http://www.nhs.uk

Genre: 
Non-fiction — interview

Cross-curricular links:
• Science (nutrition)

• PSHE (setting goals)

Introduction

Rebecca Adlington is a former competitive swimmer and one of Great Britain’s most successful female 
Olympic athletes.  She won two gold medals at the 2008 Olympics in Beijing, where she also broke the 
world record for the women’s 800 m freestyle.  In 2012, she won two bronze medals at the London 
Olympics.  In this interview, conducted in 2010, Rebecca talks about how she first started swimming,  
why she loves the sport, and her advice for staying motivated.  

Answers

1. E.g. So that they wouldn’t be worried about her when she went in the pool on holiday.

2. E.g. Because both old people and young people can go swimming.

3. about 25 hours

4. E.g. She really enjoys swimming, and she likes competing with other people.

5. c.  swim with people of different ages

6. E.g. Yes.  When she was younger, she would try to swim as fast as her sisters, and she says that 
competing with the other people in her squad helps to motivate her.

7. Any appropriate answer.  E.g. Yes, because it says lots of good things about swimming.  For example, it 
says that swimming is “fun” and that it’s good for you.

An Interview with Rebecca Adlington
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Extra Activities

• As a class, discuss the characteristic features of diary entries.  What features does Mina’s diary have in 
common with more conventional diaries?  In what ways is it different?  

• In this extract, Mina uses imaginative imagery to describe the way animals move (e.g. “flicker like bats”).  
Get pupils to think of other animals that they are familiar with, and challenge them to think of verbs to 
describe the way they move.  Encourage them to be creative in their suggestions.

• Explain that in the phrase “a swirling swarm of starlings”, the author has deliberately chosen words that 
start with the same ‘s’ sound.  Give pupils a list of collective nouns for other groups of animals, and ask 
them to suggest alliterative phrases to describe them (e.g. a fluttering flamboyance of flamingos).

• The language in this extract creates vivid images in the reader’s mind.  Focusing on lines 5-21,  
ask pupils to identify examples of imagery, such as similes, and to describe the pictures that they  
create.  Get pupils to choose an example of imagery, and ask them to draw a picture to represent it.

• Ask pupils to write an opening paragraph for their own diary that uses language creatively.

• Mina describes the mind as “a place of wonder”.  As a class, explore why the mind might be viewed in 
this way.  Make sure pupils are aware that their minds control both their mental and their physical 
functions, and encourage them to explore all the things that their minds enable them to do.

Introduction

My Name is Mina, first published in 2010, is the prequel to David Almond’s Skellig — a very popular 
children’s novel.  Written in the form of a diary, My Name is Mina gives the reader a first-hand insight into 
nine-year-old Mina’s unique view of the world.  In this extract, Mina starts writing her diary, and explores 
what words and storytelling mean to her.  Rich in similes, metaphors and other literary devices, this extract 
provides an ideal opportunity for pupils to start exploring creative writing and its effect on the reader.

Cross-curricular links:
• Art (illustrating imagery) 

• Science (the mind)

Question Book: 
Year 3, pages 22-23

Author / Source: 
David Almond

Genre: 
Fiction — novel extract

Answers

1. Night-time.  E.g. You can tell because there’s moonlight.

2. E.g. To show how Mina wrote the words in her diary.

3. E.g. She means a blank page with no words written on it.

4. E.g. It would only have one word written on it.

5. c.  a collective noun

6. E.g. Because the way she thinks isn’t organised and tidy like straight lines — it’s messy and disorganised.

7. Any appropriate answer.  E.g. Imaginative.  The way she writes shows that she sees lots of interesting 
images in her mind, and she uses language in creative ways to help the reader see those images too.

My Name is Mina
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Extra Activities

• With the whole class, compare the rhyme schemes of the two poems, encouraging pupils to identify 
similarities and differences between them.  Get pupils to pick out the pairs or groups of words that 
rhyme in each poem, and ask them to think of as many other words as they can that would also rhyme.

• Make sure pupils understand what a syllable is, then get them to count the number of syllables in each 
line of How Doth the Little Crocodile.  Can they spot a pattern?  How many syllables are there in each line 
of If You Should Meet a Crocodile?  How does this pattern compare with How Doth the Little Crocodile?

• Ask pupils to choose a wild animal and write their own eight-line poem describing what you should do  
if you meet that animal.  They should follow the rhyme scheme and pattern of syllables used in If You 
Should Meet a Crocodile.

• Get pupils to find another poem about an animal that they enjoy.  Pupils should read the poem they 
have chosen to the class and explain why they like it.

• Ask pupils to research the Nile crocodile and produce an informative poster covering information  
such as how large this species of crocodile can grow, where it lives and what it eats.

Introduction

These two poems on the subject of crocodiles were written approximately a century apart.  Lewis Carroll’s 
How Doth the Little Crocodile appears in his novel, Alice’s Adventures in Wonderland, which was first published 
in 1865.  If You Should Meet a Crocodile was written by Christine F. Fletcher during an English lesson when 
she was at secondary school in 1957.  It was originally published without her knowledge, and she has only 
recently been acknowledged as its author.  The two poems offer many points of comparison, both in their 
subject matter, and in the language and poetic techniques they use, giving pupils plenty of scope to explore 
similarities and differences between them.

Answers

1. the third person

2. Nile

3. a.  to grin  b.  smile

4. thinner

5. E.g. He is eating the “little fishes”.

6. E.g. Because the crocodile is always hungry, and if you disturb him, he might eat you.

7. Any appropriate answer.  E.g. No, because he’s only little, and words like “gently smiling” make him 
sound friendly rather than frightening.

Question Book: 
Year 3, pages 24-25

Author / Source: 
Lewis Carroll  
Christine F. Fletcher

Genre: 
Poetry

Cross-curricular links:
• Science (Nile crocodiles)

Poems about Crocodiles
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Introduction

The Secret History of Tom Trueheart is the first in a series of three fantasy novels by Ian Beck.  The hero of 
these novels, Tom Trueheart, comes from a family of fairy-tale heroes, but unlike his adventurous brothers, 
Tom considers himself to be a coward.  In this engaging extract, Beck uses descriptive language to bring his 
characters to life.  Before reading the text with the class, discuss what a fairy tale is and the typical features 
you would expect to find in one.  Ask pupils to make a list of all the fairy tales they are familiar with.

Extra Activities

• As a class, compare the extract with the pupils’ list of typical features of fairy tales.  In what ways is the 
extract similar to other fairy tales pupils have read?  How is it different?

• Focusing on lines 1-15, ask pupils to identify all the adjectives that Ian Beck uses to describe members  
of the Trueheart family.  Challenge them to think of an antonym for each adjective.

• With the whole class, discuss what the Land of Stories might be like.  Ask pupils to suggest characters  
and places from stories they’ve read that you might find in the Land of Stories.  Get pupils to write a short 
story set in the Land of Stories, drawing on the ideas raised in the discussion and their own imaginations.

• Ask pupils to imagine an exciting adventure experienced by one of Tom’s brothers.  Get them to create 
a cartoon strip showing the adventure.

• Tom Trueheart is very different from other members of his family.  With the whole class, discuss how 
this might make him feel.  Have pupils ever experienced feeling different or like they don’t fit in?  How 
did they cope with this?  What could Tom’s brothers do to make sure that being different isn’t a 
problem for Tom?

Cross-curricular links:
• Art (cartoon strip)

• PSHE (being different)

Answers

1. fables

2. E.g. It tells you that the story is set a long time ago.

3. eight

4. E.g. Because they are involved in lots of daring and exciting adventures.

5. Any two from: Tom is not tall, but his brothers are; Tom is “wiry”, but his brothers are “broad”; Tom has 
curly hair, but his brothers have straight hair.

6. E.g. No, because he finds them scary, and they give him nightmares.

7. E.g. Everyone in Tom’s family is brave, so maybe he is embarrassed that he isn’t brave too.  He might be 
worried that they wouldn’t like him if they knew he wasn’t brave.

Question Book: 
Year 3, pages 26-27

Author / Source: 
Ian Beck

Genre: 
Fiction — novel extract

The Secret History of Tom Trueheart
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Cross-curricular links:
• Science (grouping animals)

• Art (making a collage)

Question Book: 
Year 3, pages 28-29

Author / Source: 
www.independent.co.uk

Genre: 
Non-fiction — news article

Jellyfish in the UK

Extra Activities

• Ask pupils to write a postcard from Todd Palmer, the diver mentioned in the article, to a friend, 
describing his encounter with the barrel jellyfish and explaining how it made him feel.

• This text is an example of a news article.  Show pupils some more news articles and discuss the 
conventions that they follow.  Are there any features that all the articles have in common?  Which 
features only appear in some of the articles?  Encourage pupils to think about the purpose of the various 
features they have identified.  

• Ask pupils to write their own news article, reporting a recent school event (e.g. sports day, a class trip 
or a school fair).  They should use some of the news article conventions identified in the class discussion.

• Explain the difference between vertebrates and invertebrates, and tell pupils that jellyfish are a type of 
invertebrate.  Divide the class into groups and give each group pictures of some other animals.  
Challenge pupils to identify the animals and find out which are vertebrates and which are invertebrates.  
As a class, discuss other ways that the animals could be grouped.

• Get pupils to create a collage showing an underwater scene.  Encourage them to use a variety of 
different materials to give their collage texture and colour.

Introduction

Jellyfish are found throughout the world’s oceans.  They are among some of the oldest animals in the 
world, and their anatomy is very simple.  They don’t have specialised digestive, respiratory or circulatory 
systems, and instead of a brain, they have a simple nervous system called a ‘nerve net’.  Jellyfish swim by 
pulsating their bell-shaped bodies, and they use their stinging tentacles to catch prey.  This news article 
introduces pupils to the barrel jellyfish, a harmless species sometimes found off the British coast.   
Before pupils read the article, show them some pictures of barrel jellyfish.

Answers

1. E.g. lots; tons; loads 

2. E.g. Because they eat plankton, and plankton grow really well when the weather is warm.

3. a brain and bones

4. E.g. Because they swim deeper in the winter and go further away from the UK.

5. a.  factual

6. E.g. It has a large headline, and it’s written in columns.

7. Any appropriate answer.  E.g. He might have been excited because he says that it’s the biggest barrel 
jellyfish he’s seen.  However, he might also have been scared because it seems like it appeared out of 
nowhere and the size of it might have frightened him.



Pupil Book: 
Year 3, pages X-X

Author / Source: 
xxx

Genre: 
xxx — xxx

Cross-curricular links:
• xxx (xxx)

• xxx (xxx) 

• xxx (xxx)
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Question Book: 
Year 3, pages 30-31

Author / Source: 
Nina Bawden

Genre: 
Fiction — novel extract

Extra Activities

• The last question in the Question Book asks pupils how Carrie and Nick would have felt being evacuated.  
As a class, discuss pupils’ answers.  Ask them to imagine that they are about to be evacuated themselves 
and to write a diary entry about their feelings as if it is the night before they are about to leave home. 

• Ask the children to imagine that they have arrived at their new home in the countryside.  Get them to 
write a letter home to their parents, telling them how they are finding life so far.  This should be a 
continuation of the character they created for their diary entry.  Their feelings about evacuation may  
have changed now that they’ve arrived in the countryside, or they may have stayed the same. 

• Find some letters on the Internet from real evacuees during the war and read them as a class.  Compare 
the real letters with the pupils’ imagined ones and discuss the similarities and differences between them.

• Split the class into groups and get each group to research a different aspect of evacuation, e.g. why it was 
introduced, who was evacuated, how they were evacuated.  Each group should present their findings to 
the rest of the class.

• As a class, discuss what they have learnt about Carrie and Nick’s relationship from the extract.  Invite 
pupils to compare Carrie and Nick’s relationship with the relationships within their own families.

Cross-curricular links:
• History (evacuation)

• PSHE (family relationships)

Introduction

Carrie’s War by Nina Bawden is considered a modern classic.  Set during World War Two, it tells the story 
of two siblings, Carrie and Nick, who are evacuated to Wales from their home in London.  The novel 
begins with Carrie revisiting Wales with her own children thirty years later, where she tells them the story 
of what happened while she was an evacuee there.  Nina Bawden lived in Wales as an evacuee herself, and 
was influenced by this experience when she wrote the novel.  Make sure pupils know that the novel is set 
during World War Two, and explain the term ‘evacuation’ and why it was common during the war.

Carrie’s War

Answers

1. “Such a noise” OR “it seemed to split the sky open” OR “Enough to frighten the dead”

2. E.g. No, because she mops his face with her handkerchief and calls him “Poor lamb”.

3. E.g. To make him feel better because he seemed upset about leaving home.

4. a.  E.g. To feel pleased with yourself.  b.  E.g. Because she was correct about Nick being sick.

5. E.g. She’s a teacher at Carrie’s school. 

6. Any appropriate answer.  E.g. Because she wants to make the countryside  
sound nice so that Nick and Carrie won’t be upset about leaving home.

7. Any appropriate answer.  E.g. I think they would have felt scared to leave home and  
go somewhere they didn’t know.  I think they also would have felt sad to leave without their family.


